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1. The Education Review Office (ERO) Evaluation
CAS Early Learning Centre is a privately-owned full-day centre providing education and care for children two to five years old. It opened in April 2009. The manager/licensee is the owner and is part of the teaching team. The centre is licensed to take up to 24 children at any one time.
Children at the centre are well cared for and have a strong sense of belonging. The manager and teachers have good relationships with the children and their families. They have consistently high expectations of behaviour and the children are aware of these. Children are encouraged to be independent and develop their self-help skills.
Children play well together and can sustain their play for long periods of time. They make good use of the range of resources and equipment. The activities and facilities provide challenge and high levels of interest. Children’s learning is enriched by the variety of visitors to the centre who share their skills and knowledge.
Features of the centre going particularly well include:
· teachers’ use of conversation and questioning to broaden the children’s thinking and levels of understanding;
· the well-resourced outdoor area where children develop a range of physical skills and have opportunities to be creative;
· the wide variety of meaningful experiences in and beyond the centre; and
· the opportunities children have to develop early skills and behaviours to become effective learners.
This report identifies the following areas to be further developed:
· the planning teachers do to extend children’s learning; and
· the centre’s self-review and long-term planning practices.
· The manager and teachers follow procedures and practices for maintaining a healthy and safe environment for children and adults.
Future Action
ERO is confident that the service is being managed in the interest of the children. Therefore ERO is likely to review the service again within three years.
2. Review Priorities
The Focus of the Review
Before the review, the management of CAS Early Learning Centre was invited to consider its priorities for review using guidelines and resources provided by ERO. ERO also used documentation provided by the centre to contribute to the scope of the review.
The detailed priorities for review were then determined following a discussion between the ERO review team and the management and staff. This discussion focused on existing information held by the centre (including self-review information) and the extent to which potential issues for review contributed to positive outcomes for children atCAS Early Learning Centre.
All ERO education reviews in early childhood focus on the quality of education. For ERO this includes the quality of:
· the programme provided for children;
· the learning environment; and
· the interactions between children and adults.
ERO’s findings in these areas are set out below.
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Background
The centre’s philosophy states that teachers aim to empower children to become confident in their self worth, knowledge and abilities through providing responsive and reciprocal relationships in an environment that values and respects the children and their families.
Areas of strength
Relationships. Children show a strong sense of belonging within their centre. The centre has a warm and welcoming atmosphere. Children and their whänau are made to feel part of the centre’s family. There are positive relationships between the teachers and children. Teachers have high expectations of how children will relate to each other. Children generally play and learn well together in a highly supportive environment. Teachers work and communicate well with each other throughout the day.
Interactions. Children benefit from the meaningful conversations their teachers have with them. Teachers use good questioning to extend children’s thinking and levels of understanding. Children are given time to think, offer ideas and their opinion to conversations with teachers. Teachers listen carefully to the children and follow their line of interest and thinking. They reflect on what children can do and how they can further develop children’s skills and understandings.
Exploration. Children have many opportunities to develop early skills and behaviours to become effective learners. Teachers plan for children to explore their understandings, capabilities and environment in and beyond the centre. Children are encouraged to solve problems and take risks. Teachers support children to be persistent with their learning and play by offering suggestions and encouragement.
Learning experiences. Children have a wide variety of interesting and meaningful learning experiences. They have opportunities to be creative in a range of settings, including, drama and creative play. Centre excursions follow up on learning that is happening within the centre and enable the children to be involved in aspects of community life. Teachers invite visitors to the centre to share their skills and knowledge to support children develop their physical coordination and their awareness of other cultures. Information from parents helps teachers have a better knowledge of the children’s interests and stages of development.
Outdoor environment. The spacious outdoor area is highly stimulating and provides challenge for all children. It is well organised, with a wide variety of facilities and resources available to meet the varying abilities and developmental stages of the children. Children can independently select the equipment they want to use for their play. The large grassed area allows space for such activities as ball and chasing games. Creativity with the equipment, imaginative play and physical abilities are fostered in this stimulating environment.
Areas for development
In discussions between the manager and ERO, it was agreed that the following areas need further development.
Planning. Teachers are not consistently following the centre’s expectations when planning for individual children. Entries in children’s profile books do not always make the learning clear or the pathways that teachers are to set to develop children’s interests and strengths. The records do not show the difference the teaching is making to children’s learning and development. The manager and senior teacher need to ensure teachers have a shared understanding of the centre’s planning and recording requirements.
Self review and strategic planning. The centre has yet to develop a rigorous process of review and development. An improved review process is likely to assist the centre to identify areas that are going well and areas that require improvement. With this information, the manager could then identify priorities and develop plans for how these are to be achieved. These plans could include relevant professional learning and development, resource management and enhancements to the environment.
Area for review
ERO recommends that the manager, senior teacher and teachers review programmes and practices to enhance the opportunities they provide children to:
· further develop early literacy and numeracy skills and knowledge throughout the daily programme;
· extend their leadership, independence and self-help skills; and
· have input into their records of learning.
3. National Evaluation Topic
Overview
ERO provides information about the education system as a whole through its national reports. This information will be used as the basis for long term and systemic educational improvement.
Partnerships with Whānau of Māori Children in Early Childhood Services
As part of this review ERO evaluated the extent to which:
· this service understands and values the identity, language and culture of Māori children and their whānau, particularly when the child and whānau transition to the service;
· managers and educators have built relationships with whānau of Māori children;
· this service works in partnership with whānau of Māori children.
Areas of strength
Recognition of the place of Māori. The manager and teachers have established an environment and centre practices that value and respect Māori. There is good use of te reo Māori throughout the day by most teachers. Teachers follow respectful protocols around kai and mat times. Children have many experiences that give them opportunities to increase their awareness of te ao Māori.
Relationships with parents. Teachers have built positive relationships with the whänau of Māori children. They use effective ways to share information between home and the centre that best suit the different whänau. The centre environment reflects and values their culture. Parents feel comfortable in sharing their knowledge and skills with children and teachers.
4. Management Assurance on Legal Requirements
Before the review, the staff of CAS Early Learning Centre completed an ERO Centre Assurance Statement and Self-Audit Checklist. In these documents they attested that they have taken all reasonable steps to meet their legal obligations related to:
· administration;
· health, safety and welfare;
· personnel management; and
· financial and property management.
During the review, ERO looked at the service’s documentation, including policies, procedures and records of recent use of procedures. ERO also checked elements of the following areas that have a potentially high impact on outcomes for children:
· emotional safety (including behaviour management, prevention of bullying and abuse);
· physical safety (including behaviour management, sleeping and supervision practices; accidents and medication; hygiene and routines; travel and excursion policies and procedures);
· staff qualifications and organisation; and
· evacuation procedures and practices for fire and earthquake.
5. Future Action
ERO is confident that the service is being managed in the interest of the children. Therefore ERO is likely to review the service again within three years.
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